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Negotiating Queer and Religious Identities in Higher Education: Queering 
µ3URJUHVVLRQ¶LQWKHµ8QLYHUVLW\([SHULHQFH¶ 
 
Emily Falconer and Yvette Taylori 
Abstract  
7KLV SDSHU DGGUHVVHV WKH QHJRWLDWLRQ RI µTXHHU UHOLJLRXV¶ VWXGHQW LGHQWLWLHV LQ 8.
Higher (GXFDWLRQ7KHµXQLYHUVLW\H[SHULHQFH¶KDVJHQHUDOO\EHHQFKDUDFWHULVHGDVD
period of intense transformation and self-exploration, with complex and overlapping 
personal and social influences significantly shaping educational spaces, subjects and 
subjectivities. Engaging with ideas about progressive tolerance and becoming, often 
FRQWUDVWHG DJDLQVW µEDFNZDUGV¶ UHOLJLRXV-homophobia as a sentiment/space/subject 
µRXWVLGH¶ RI HGXFDWLRQ (Rasmussen, 2010), this paper follows the experiences and 
expectations of queer Christian studentsii. In asking if QRWLRQV RI µTXHHULQJ KLJKHU
HGXFDWLRQ¶ 5HQQ Case et al., 2012; Rumens, 2014, Taylor, 2013a) µILW¶ZLWK
queer identifying religious youth, it explores how educational experiences are 
QDUUDWHG DQG PDGH VHQVH RI DV µSURJUHVVLYH¶ (GXFDWLRQDO WUDQVLWLRQV DOORZ VRPH
sexual-religious subjects to negotiate identities more freely, albeit with ongoing 
constraints. Yet perceptions of what, where and ZKR LV GHHPHG µSURJUHVVLYH¶ DQG
µEDFNZDUGV¶ZLWKUHJDUGWRVH[XDOLW\DQGUHOLJLRQQHHGWREHPHWZLWKFDXWLRQZKHUH
WKHµXQLYHUVLW\H[SHULHQFH¶FDQVKDSHDQGVKDNHVH[XDO-religious identity.   
Keywords: Sexuality, Religion, Education, Queer Youth, Transitions, Diversity  
,QWURGXFWLRQ3URJUHVVLQJDQGµ3DVVLQJ7KURXJK¶'LYHUVLW\" 
University is often characterised as a rite of passage and space of transformation, 
personally, professionally and politically, albeit within conditions of privilege and 
precarityiii (Berzonsky and Kuk 2000, Evans, 2010; Inckle, 2012; Mountford 2014).   
Such transition has, at least for traditional students, been acknowledged as a 
VLJQLILFDQWSHULRGLQWKHOLIHFRXUVHIRUVKDSLQJ\RXQJSHRSOH¶VLGHQWLWLHV%HU]RQVN\
and Kuk, 2000; Evans, 2010). Traditional students are largely characterised by those 
entering post-compulsory education directly after or close to the time of school 
leaving, who have achieved conventional school qualifications, are not yet in full time 
employment, and do not have any dependents (Ross-Gordon, 2011). But how 
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µGLYHUVH¶ DQG µQRQ-WUDGLWLRQDO¶ VWXGHQWV H[SHULHQFH XQLYHUVLW\ WUDQVLWLRQ UHPDLQV DQ
important concern (Terenzini, et al. 1994; Ahmed, 2012; Mountford, 2014; Rumens, 
2014; Taylor, 2012, 2014), with research highlighting persistent raced, gendered and 
classed inequalities (Addison, 2012; Ahmed, 2012; Reay et al.,  2010; Taylor , 2012).  
Those researching the experiences of lesbian, gay, bisexual, transgender and queer 
(LGBTQ) students have emphasised the UROHRIWKHXQLYHUVLW\H[SHULHQFHIRUµ«VHOI-
H[SORUDWLRQSHUVRQDOJURZWKDQGGHWHUPLQDWLRQRIWKHUROHVRQHZLOOSOD\LQVRFLHW\¶
(Evans, 2001: 181). However, there has been little attention to how this process of 
self-exploration and transformation affects queer religious students who embody 
multiple differences, both at odds with and set up as part of HGXFDWHG µGLYHUVLW\¶
Contemporary manifestations of diversity politics involve and seemingly embrace 
PHWULF PHDVXUHV DQG GLYHUVLW\ EUDQGLQJ ZKLFK FHOHEUDWH µRWKHUQHVV¶ DV LQWHJUDO WR
LQVWLWXWLRQDOGLIIHUHQFHDQGGLVWLQFWLRQDVUHSUHVHQWHGLQ6WRQHZDOO¶V µ*D\E\'HJUHH¶
institutionsiv (Taylor, 2013b). Often there is lack of focus on whether the effort is in 
publicising institutions that have a strong ethos of equality and acceptance ± or 
ranking cities for the best LGBTQ commercial scenes. Overall, a rather consumerist 
measure of diversity as done-by and produced-for white-middle-class students, 
residing in elite universities, is celebrated.  Within educational measures, increasingly 
FRGLILHG LQWR WKH µXQLYHUVLW\ H[SHULHQFH¶ $GGLVRQ  0RXQWIRUG , it is 
important to consider how presumed inclusive and tolerant spaces accommodate 
students who identify as both queer and religious (Sharma and Guest, 2013). 
Educational transitions allow (some) sexual-religious subjects to negotiate identities 
more freHO\DOEHLWZLWKRQJRLQJFRQVWUDLQWVZLWK µXQLYHUVLW\H[SHULHQFH¶ IUHTXHQWO\
mobilised as a progressive signifier, in opposition to regressive spaces and subjects.  
It is thus important to consider how QRWLRQV RI µTXHHULQJ KLJKHU HGXFDWLRQ¶ 5HQQ, 
2010; Case et al., 2012; Rumens, 2014) µILW¶ZLWKTXHHULGHQWLI\LQJUHOLJLRXV\RXWK.  
Hodges and Jobanputra (2012) explore aspects of the university experience that speak 
WRµGLYHUVH¶VWXGHQWVDQGWKHLUOLYHGUHDOLWLHVLQWKHHGXFDWLRQDOFXUULFXOXPXVLQJWKH
examples of Black and Ethnic Minority students (BME), and social class and sexual 
minorities in mainstream psychology courses. Similarly, Laird (2005) connects the 
µGLYHUVLW\FRXUVH¶FKRLFHVRIµQRQ-WUDGLWLRQDO¶VWXGHQWVWKRVHZKRGRQRWGLVSOD\WKH
markers of white, middle-classness etc.) as more reflective and inclusive of their own 
H[SHULHQFHV DQG LGHQWLWLHV FRQFOXGLQJ WKDW µ« GLYHUVLW\ H[SHULHQFHV PD\ ZRUN
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WRJHWKHU WR IRVWHU GHYHORSPHQW RI FHUWDLQ DVSHFWV RI VHOI¶ /DLUG   +HUH
diversity is celebrated as an aspect of curriculum provision and representation, then to 
be reflected back to and through the (diverse) student body.  
 
Beyond the matter of subject choice and provision, there has recently been a growing 
interest in the experiences of being diverse, including how Christian students live out 
their religious identities while at university (Mayrl and Uecker 2011; Astin et al 2011; 
Sharma and Guest 2013; Carpenter et al., 2014).  This research has tended to focus on 
the navigation of faith when there is a shift from pre-university home life to entering 
into the realm of higher education and its associated pedagogies and sociality, and has 
SURYLGHGDFORVHUDVVHVVPHQWRIVWXGHQW¶VVSLULWXDODQGUHOLJLRXVTXDOLWLHV$VWLQHWDO
2011).  Sharma and Guest (2013) note that while this transitional process can often 
destabilize existing religious identities, for Christian students at English universities 
enactments of faith can enable smoother transitions. Further, familiar cultures of faith 
can help comfort students and forge relationships with others, also reflected in 
&DUSHQWHUHWDO UHVHDUFKRQµ&KULVWLDQKLJKHUHGXFDWLRQ¶ZKHUHE\ WKHJOREDO
revitalization of Christian universities highlights that the principles of Christianity, 
religion and higher education can be deeply intertwined and intersectional. 
Yet some points of potential intersection in inhabiting university spaces, choosing 
university subjects and negotiating student subjectivity, may prove more 
disconnecting than others (Addison, 2012; Reay et al., 2010). A vast body of research 
focuses on the gendered and sexual educational experiences of students in both 
formative and higher education and academic cultures (Renold, 2000; Epstein, 2000; 
Meiners and Quinn, 2012; Rasmussen, 2010; Ringrose, 2013). Such studies have 
included earlier depictions of gender, masculinity and homophobia in university 
communities (Connell 1992), as well as social and psychological perspectives on 
LGBT youth during their university years (Evans 2001; McDermott 2010; Taylor, 
2011). Evans concludes that higher education institutions would benefit from 
introducing sexual orientation awareness training and campaigning, in order to protect 
against homophobia and discrimination. Interestingly, while Evans does mention that 
religious and political affiliations are shaped by sexual orientation, she present an 
overly psychological frame of sexual identity as fore-fronting other identity 
formations, rather than taking an intersectional approach of sexuality, religion and 
 4 
social politics as informing each other. More recently, Dugan and Yurman (2011) 
KDYH GHVFULEHG XQLYHUVLW\ WUDQVLWLRQV DV VLJQLILFDQWO\ LQIOXHQWLDO WR WKH µFRPLQJ RXW¶
process of young LGB students, arguing that the culture fostered by university is 
integral to identity formation and the disclosure of sexuality.  Developing this, Herdt 
(2013) argues that the impact of the coming out process on gay youth requires a closer 
analysis of educational contexts, while Rasmussen (2010)v shifts the focus away from 
religion as an assumed automatic negative force and instead considers how notions of 
µSURJUHVVLYH¶VH[HGXFDWLRQLQWKH86$GUDZDQGLQGHHGUH-inscribe religious/secular 
divides, positioning religious backwardness against supposed progressive secularism 
in sex education. More often than not, these important insights remain disjointed with 
regard to the intersections between religions and sexuality, albeit with some 
intersectional consideration towards classed, gendered and sexualised aspects of 
educational school transitions, and sex education specifically (Taylor, 2005, 2006; 
Hsieh, 2012, Rasmussen, 2010).  
Rasmussen (2010) explores the hidden prejudices and attachments of scholars who 
advocate a secular stand to sex education, overwriting faith perspectives, and 
simultaneously self-confirming their own secular subjectivity DV µSURJUHVVLYH¶
independent and rational. Within the field of education more generally, sentiments, 
spaces and subjectivities of religiosity/sexuality similarly navigate such tensions and 
some scholars have vividly biographically narrated intersectional slippages in 
µSDVVLQJWKURXJK¶ ± RUKDYLQJµSDVVHGWKURXJK¶higher education (Tokarczyk and Fay, 
1993; Wakeling, 2010). Reflecting on his experience of university, pioneering gay 
KLVWRULDQDQGDFDGHPLF-RKQ'¶(PLOLRVWDWHVWKDWµ«P\XQGHUJUDGXDWH\HDUVZHUHDW
the time and in memory, the most FRQIXVLQJ DQG GLVRULHQWDWLQJ RI P\ OLIH¶ 
xvii). Having lived his former years in a working-class Catholic area of the Bronx and 
SRVVHVVLQJ D GHHS IDLWK LQ WKH &DWKROLF &KXUFK '¶(PLOLR H[SHULHQFHG D SURSRXQG
shift in his identity, sexual politics and religious beliefs during his time at university 
LQ WKH ODWH V 6KDSHG E\ KLV µHGXFDWLRQDO DZDNHQLQJ¶ his growing sexual 
relationships and encounters, and his involvement with the dynamic sexual politics 
and radical student activism that occupied USA campuses in the 1960s and 1970s, 
'¶(PLOLRGLVFDUGHGWKH&KXUFKDQGWKHRORJ\LQIDYRXURIKLVµQHZ¶SROLWLcal identity. 
3URIRXQGO\LQIOXHQFHGE\SROLWLFDODFWLYLVPDWXQLYHUVLW\KHGHVFULEHGµFKRRVLQJ¶WKH
path of intellectual sexual politics over a career in theology and subsequently rejected 
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KLV µROG¶ FDWKROLF EDFNJURXQG DV LQFRPSDWLEOH ZLWK KLV µQHZ¶ IXWXUe political and 
sexual identity.  
'¶(PLOLR¶V µXQLYHUVLW\H[SHULHQFH¶ ILWVZLWK WUDQVIRUPDWLYHDFFRXQWVRI LQWHQVHVHOI-
H[SORUDWLRQDQGEHFRPLQJDJDLQVWµEDFNZDUGV¶UHOLJLRXV-homophobia. Yet we need to 
UHPDLQFDXWLRXVRIµSURJUHVVLYH¶DQGµEDFNZDUGV¶ WXUQVDVVXPSWLRQVDQGVFKRROVRI
thoughts within the disciplinary realms of sexuality and religion (Taylor and Snowdon 
2014) as well as within empirical accounts. Educational transitions allow (some) 
sexual-religious subjects to negotiate identities more freely, albeit with ongoing 
constraints, and this may not be felt as resolutely or entirely µTXHHULQJ KLJKHU
HGXFDWLRQ¶5HQQCase et al., 2012; Rumens, 2014).  
More generally, sexualities research has critiqued the neo-liberalisation of LGBT 
rights, mis-positioning western locations as automatically progressive and 
DVVLPLODWLRQ DV QRUPDWLYH 7KH UKHWRULF RI µDGYDQFHPHQW¶ µPRYLQJ IRUZDUG¶ DQG
µSURJUHVVLYH SROLWLFV¶ PD\ LQ IDFW GLVSODFH DQG GH-politicise earlier radical politics, 
VXFKDVWKRVHGHVFULEHGE\'¶(PLOLRZKLFKRSHQHGXSRSSRUWXQLWLHVIRUQHZ
queer imaginaries. Others have argued that assimilation discourses reproduce 
heteronormative, often conservative, structure of sexual belonging, inclusion and 
FLWL]HQVKLS%HOODQG%LQQLH:HVOH\HWDODQGWKXV6WRQHZDOO¶VGLYHUVLW\
index of higher educational institutions may be complicit with a restrictive and 
celebratory, rather than radical or realistic, measure of diversity as holistically 
conceived.vi  
Binnie and Klesse (2013) critique the heteronormative framing of temporal 
SRVLWLRQLQJVDQGFDOO IRU WKLV WREH UHDGGUHVVHG WKURXJKTXHHU OHQVDUJXLQJ WKDW µ«
the politics of age, generation and temporality can often be interconnected in ways 
WKDW UHLQIRUFH VWHUHRW\SHV DERXW WKH UHODWLYH µSURJUHVVLYH¶ RU µEDFNZDUGV¶ QDWXUH RI
VH[XDO SROLWLFV¶  With such discourses permeating into the consciousness of 
queer youth, it is essential to consider how intersecting religious and sexual identities 
manifest in the lives of young students, and potentially (re)shape their budding social 
and political identities, their subject choices and their friendship networks at 
university.  
This paper draws upon findings from a larger ESRC funded project Making Space for 
Queer Identifying Religious Youthvii. One of the questions posed was whether queer 
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\RXWK SHUFHLYH WKHLU UHOLJLRVLW\ DV SDUW RI WKH ULVH RI µSURJUHVVLYH VSLULWXDOLW\¶ RU
whether some aspects of their lives were (self) positioned as regressive. Empirical 
studies among LGBT Christians support the notion of progressive spiritualties, 
whereb\VHQVHVRIµVHOI¶IXQFWLRQDVµWKHXOWLPDWHSRLQWRIUHIHUHQFHLQWKHLQGLYLGXDO¶V
OLIH FRXUVH¶ <LS  6XFK SULYDWL]DWLRQ LV VHHQ WR FKDUDFWHUL]H UHOLJLRXV IDLWK
WRGD\PRUHWKDQH[WHUQDODXWKRULW\VWUXFWXUHV7KHWHQVLRQVEHWZHHQµVHOI-FXOWLYDWLRQ¶
in religious subjectivization and life-DVGHPDQGDVVSHFLILFDOO\µTXHHU¶ are worthy of 
further DWWHQWLRQ LQ WKHUHDOPRIHGXFDWLRQDVDVSDFHRIµEHFRPLQJ¶Engaging with 
queer-religions student experiences (Cole, 2013) also destabilises the perception of 
VHFXODUKHWHURVH[XDOLW\DVEHFRPLQJµSURJUHVVLYH¶µTXHHU¶DVSRWHQWLDOO\GLYHUVHDQG
UHOLJLRVLW\DVDXWRPDWLFDOO\µEDFNZDUGV¶ 
7KLVSDSHUTXHULHVZKDWZKHUHDQGZKRLVGHHPHGµSURJUHVVLYH¶RUµEDFNZDUGV¶E\
considering sexuality and religion in the educational journeys of young adults. Ideas 
about progressive tolerance and becoming, are often contrasted with a backwards 
regressiYH UHOLJLRXV KRPRSKRELD DV D VHQWLPHQW VSDFH DQG VXEMHFW µRXWVLGH¶ RI
education. This paper follows the experiences and expectations of students to assess 
how identities and beliefs are shaped and VKDNHQ E\ HGXFDWLRQ ,Q µTXHHU\LQJ¶ WKH
temporality of educational transitions as propelling forward in linear lines and lives, 
WKLV SDSHU UHYLVLWV WKH µQRZ¶ DQG µWKHQ¶ RI TXHHU HGXFDWLRQviii. Arguably, the radical 
sexual-gender politics that defined earlier university eras has greatly transformed the 
realm of higheU HGXFDWLRQ DQG XQLYHUVLWLHV DV FULWLFDOO\ GLYHUVH DQG µWROHUDQW¶
LQVWLWXWLRQVVHHIRUH[DPSOH'¶(PLOLR¶VGLVFXVVLRQRIWKHV This paper 
specifically probes at the descriptions of educational spaces and subjects as generating 
critical and complicit thought; as offering choices and imposing constraints; and as 
resourced and resourcing transitions. We turn to the role of education in changes to 
VWXGHQW¶V VRFLDO DWWLWXGHV DQG DFWLYLVP 6WDNH DQG +RIIPDQQ  +XUWDGR DQG
Stewart 2004), considering too the importance of student societies and network 
organisations (Menzies and Baron, 2013), to explore how queer religious youth 
construct collective identities with others as they embody multiple diversity as part of 
± and apart from ± WKH µXQLYHUVLW\ H[SHULHQFH¶ 0HWKRGRORJLFDO considerations are 
outlined in the following section µMaking Space for Queer Religious Youth: Project 
0HWKRGV¶ IROORZHG E\ VHFWLRQV µProgressing Diversity: &DQ 8QLYHUVLW\ µ6HW <RX
)UHH¶"¶ DQG µ6WUHWFKLQJ DQG 6WUDLJKWHQLQJ (GXFDWLRQDO 6XEMHFWV 6SDFHV DQG
 7 
6XEMHFWLYLWLHV¶WRdevelop understandings of the transitions, identities and overlapping 
educational experiences of queer religious youth.  
Making Space for Queer Religious Youth: Project Methods  
Over the course of the fieldwork for the project (2011-2013), 38 respondents were 
recruited across 3 UK sites: Newcastle, Manchester, and London. The majority of 
respondents did not easily identify in terms of social class ix  as a personal 
identification, but did use this as a classifying device to describe others, their families, 
backgrounds, schooling experiences, whilst often still reluctant to attach this to 
themselves personallyµ,GRQ¶WOLNHWRVD\µFODVV¶,suppose other people would call 
me middle-FODVVEXW , GRQRW , GRQ¶W MXGJHSHRSOHE\ WKHLU FODVV DQG , GRQ¶W UHDOO\
DSSURYHRIWKDW¶*HRUJH3). Despite the fact that overt identification with class, or 
ZLWK µREMHFWLYH¶ PLGGOH-class status in particular, was not always decisive or 
desirable, a socio-economic cross-section was somewhat represented. Lucy (19) 
H[HPSOLILHV WKH H[SHULHQFH RI VRPH ILUVW JHQHUDWLRQ µQRQ-WUDGLWLRQDO¶ XQLYHUVLW\
HQWUDQWV µ,GHILQLWHO\ FRPHIURPDZRUNLQJ-class background. I wouldn't say that it 
was that important; sometimes at university, a lot of the people I know are more 
middle-class so I might not fit in, kind of, but I wouldn't say it was that important. I 
MXVW KDYH D VWURQJHU DFFHQW¶ %XW ZKLOH FODVV ZDV DPELYDOHQWO\ DUWLFXlated, and not 
always explicitly claimed, participants often alluded to it culturally, spatially, and 
HPRWLRQDOO\ QRW µILWWLQJ LQ¶ HYHQ LI QRW LQ HFRQRPLF WHUPV DV QHYHU WKH FRPSOHWH
marker of class). From the 38 interviewees who participated in the project, 34 had 
direct experience of university education. At the time of the interviews, 21 
participants were currently attending a university course, 12 had recently completed a 
university degree, and 1 was an A-level student intending to secure a place at 
university the following year. Six of these 34 participants were either currently 
studying, or had recently completed, multiple degrees, higher degrees at postgraduate 
level or PhD courses. In terms of sex and gender identity, 19 participants identified as 
female, 15 as male, 2 as gender-queer, 1 as gender-queer and transgender, and 1 as 
transsexual female-to-male. The sexual identity of participants can be broadly 
categorised as gay (15 respondents), lesbian (13), bisexual (5), queer (4), and asexual 
(1).  
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The project adopted a mixed-method research design, consisting of individual face-to-
face interviews, diaries, and a mapping exercise. In addition, each participant was 
invited to keep a diary for one month after the interview, to record their reflections on 
their everyday life, events and thoughts relating to the interview themes. Interview 
topics included education (compulsory education and higher/further education); 
employment and unemployment, family; leisure; locale; relationships and identity; 
religion, spirituality and faith; the future. 
In conducting the fieldwork, there was a practiced commitment to enabling 
participants to record their mundane and significant reflections, prompted by routine 
and critical or fateful (Giddens 1991) moments and events, which would enhance 
their sense of control over the stories they told (e.g. Holliday 1999, 2004). Thus only 
minimal guidelines were provided, with participants left to tell their story in their own 
way. Participants were also asked to complete a mind-map: the brief was to think 
about spaces they inhabit on a day-to-day basis and where they felt (un)comfortable in 
expressing their religious and sexual identities. This information was visually mapped 
onto a blank piece of paper with participants choosing different, creative, and often 
colourful ways to express themselves (Taylor and Snowdon, 2014).  
Higher education and the university experience emerged as a prominent theme in the 
experiences of queer identifying religious youth.  As with other major themes that 
emerged in the project, such as the role of Facebook and social networking sites 
(Taylor et al., 2014) and congregational music (Taylor and Falconer, 2014), the social 
and educational expectations and academic subject choices of young, queer, Christian 
students significantly shaped identity formations and negotiations. This was the case 
with both formative experiences of schooling, as well as the shift to, though, and 
beyond post-compulsory education. This paper will specifically focus on the higher 
educational experiences of religious-sexual subjects, exploring how these are narrated 
DQG PDGH VHQVH RI DV µSURJUHVVLYH¶ DUJXLQJ IRU D FRPSOH[ VKDSLQJ DQG VKDNLQJ RI
sexual-UHOLJLRXVLGHQWLWLHVUDWKHUWKDQDPRELOHIUHHGRPWRFKRRVHDQGµEHFRPH¶ 
 
ProgrHVVLQJ'LYHUVLW\&DQXQLYHUVLW\µVHW\RXIUHH"¶ 
Various research problematizes the idea that attending university automatically 
µOLEHUDOLVHV¶ VWXGHQWV EXW WKH IRFXV FDQ EH RQ WKH UHWHQWLRQ RU GLVSODFHPHQW RI
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religious values, as if liberalisation ± or indeed traditionalisation ± follows therein 
0D\UODQG8HFNHU,WLVLPSRUWDQWWRH[DPLQHWKHDVVXPSWLRQVRIµOLEHUDO¶DQG
µSURJUHVVLYH¶ GLVFRXUVHV WKDW VXUURXQG WKH DFFHSWDQFH DQG HQDFWPHQW RI TXHHU
religious identities. This is especially relevant in thinking through a distorted and 
SRODUL]HG ELQDU\ RI HLWKHU µUHOLJLRXV¶ WUDGLWLRQDO EDFNZDUGV RU µTXHHU¶ OLEHUDO
progressive), instead allowing for a more nuanced investigation of queer religious 
youth.  
Higher education can offer significant opportunities for youth transformation, 
enabling new life chapters and identities to emerge (McDermott, 2010) and the 
SURMHFW GHPRQVWUDWHG WKH LPSRUWDQFHRIXQLYHUVLW\ LQ µPDNLQJ VSDFH¶ IRU QHZRIWHQ
liberating, opportunities for self-exploration, experimentation and identity formation, 
infiltrated the expectations of young people. McDermott notes that for working-class 
women, the mobility afforded by higher education enabled them to come out as 
OHVELDQ µLQ SODFHV DQG VSDFHV DZD\ IURP WKH KRPH RU SODFH RI origin¶  
This was also the case for queer identifying religious youth when university space 
ZDVVHHQDVDµPRYHDZD\¶JHRJUDSKLFDOO\DQGV\PEROLFDOO\IURPIDPLO\DQGKRPH
life in order to pursue queer, religious identities in new spaces of increased tolerance:  
Q: Will you move away? 
James (17<HV«SOHDVH0\'DG LVTXLWHNHHQ WRJHWPHLQDW0DQFKHVWHU
but I want to go further afield, I want the experience of living on my own 
elsewhere, the proper university experience.  
 
7KHUHZDVDQH[SHFWDWLRQIURPPDQ\RIWKH\RXQJSHRSOHWKDWµWKHSURSHUXQLYHUVLW\
H[SHULHQFH¶ KDG WKH SRWHQWLDO WR µVHW WKHP IUHH¶ IURP WKHLU VRPHWLPHV WXUEXOHQW
QHJRWLDWLRQ RI ERWK TXHHU DQG UHOLJLRXV LGHQWLWLHV /LNH '¶(PLOLR  WKH
impression of university culture as liberal and in turn liberating, was born out of the 
assumption that spaces of higher education are inclusive and progressive. Many of the 
SDUWLFLSDQWVIHOWPRUHDEOHWRµFRPHRXW¶DVTXHHULQWKHILUVW\HDUVRIWKHLUXQLversity 
experience. Julian (20) explains how going to university gave him the confidence and 
independence to be able to explore his sexual and religious identities, and Sally (20) 
UHIOHFWVRQFRPLQJEDFNIURPXQLYHUVLW\ZLWKKHUJLUOIULHQGDVDZD\RIµWHOOLQJ¶KHU
former sixth form friends she was in a relationship with another woman. Thomas (24), 
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describes university as µDYHU\VDIHSODFHIRUSHRSOHWREHJD\¶ILQGLQJUHVSLWHIURP
conflicting identities in the queer student community:  
Thomas: $W8QLYHUVLW\,PHWDER\ZKR,ZDVYHU\PXFKLQORYHZLWK«EXWLW
was all very messy and I started going along to the Lesbian and Gay 
Association there, which was hidden away at the top floor of the Student 
Union in the attic. I was 19 - and you had to phone a telephone number, then 
someone would meet you in the bar at the bottom of the building then lead you 
XSWRWKHURRPDQGWKHURRPZDVRQO\ZHOOLWVDLGµ*D\SHRSOHRQO\¶RQWKH
door. ..I was 21 and I just came out but then got really stressed and dropped 
out of my final year of University, the Christmas, came back to my parents on 
Christmas Eve after drinking quite a few whiskies and throwing them up. but 
then had a break and repeated my final year as an out gay person, with lots of 
gay friends and sharing a house with gay people, and it was really good, a 
IDQWDVWLF \HDU DQG ,¶P VR JODG , GLG UHSHDW LW DQG QRW FDUU\ RQ ZLWK DOO WKH
problems that were going on. 
 
7KRPDV¶VDFFRXQWRIXQLYHUVLW\ LVRQH WKDWDOORZHG IRU WKHH[SUHVVLRQRIKLV VH[XDO
identit\ZKHUHSUHYLRXVVSDFHVKDGDSSHDUHGUHVWULFWLYH7KHµPHVVLQHVV¶RIKLVVHOI-
exploration is highlighted alongside the queer networks and friendship groups that 
FOHDUO\SURYLGHGVXSSRUWDQGDSHULRGRIµIDQWDVWLF¶UHVSLWHIURPWKHVtress of coming 
out. Tom (20) tells a similar story; oQ VWDUWLQJ XQLYHUVLW\ DW  KH PHW µWKH ILUVW
transgendered person ,¶GHYHUPHWDQG,UHDOL]HGWKDWLWZDVQ¶WMXVWWKDW,ZDVDOHVELDQ
that made me want to look male, it was actually that I was more comfortable being 
maOH¶ 7his time in his life was subsequently seen as significant in shaping his 
transgendered identity. The perception of university culture as facilitating new 
opportunities for sexual identities, networks and reconciliations was one that was pre-
empted by participants who had been struggling with their queer and religious 
identities throughout the earlier years of their youth. Kirsty (30) describes advice she 
gives to a young woman in her youth group:  
 
.LUVW\%XWLQWKHHQGDIWHUDFRXSOHRIPRQWKV,KDGWRVD\WRKHUµ:HOOORRN
,¶PJD\VR\RXFDQEHD&KULVWLDQDQGEHJD\DQGLIWKLVLVQ¶WWKHFKXUFKIRU
you then you need to decide whether you want to go to another church, you 
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need to decide why yRXDUH JRLQJ WR FKXUFKDQG LI LW¶V LPSRUWDQW HQRXJK WR
\RX ,I LW¶V MXVW VRPHWKLQJ \RX GR WR NHHS \RXU IDPLO\ KDSS\ WKHQ LV WKDW D
good enough reason to keep on doing it and to be kind of worrying about how 
\RXIHHO"¶,VDLGµ2UGR\RXQHHGWRH[SORUHWKat side maybe when you go to 
uni or something? So do you need to take that space and decide whether going 
WR FKXUFK DQG EHLQJ D &KULVWLDQ LV LPSRUWDQW WR \RX"¶ $QG VKH WRRN WKDW RQ
ERDUGDQGVKHZDVJRLQJWRVWDUWDFRXUVHDWWKHORFDOXQLYHUVLW\«VRVKHwas 
out to her friends at university and stuff and they were quite a strong small 
JURXSRI/*%7IULHQGVEXWZDVQ¶WRXWDWDOO WRKHU*UDQGPDDQGWKHUHVWRI
the church.  
 
,WLVFOHDUIURP.LUVW\¶VQDUUDWLYHWKDWWKHWLPHDQGVSDFHDIIRUGHGE\WKHH[SHULHQce 
of university is more than for educational gain, but to allow for exploration of sexual 
identities that may not otherwise be attended to (McDermott, 2010). Again, there is an 
underlying expectation here that university space will be one of tolerance and 
LQFOXVLYLW\IRUHPHUJLQJTXHHUVH[XDOLWLHVEXW.LUVW\¶VDFFRXQWIXUWKHULQGLFDWHVWKDW
WKLV VSDFH PD\ RYHUULGH UHOLJLRXV LGHQWLWLHV DV µWDNLQJ WKDW VSDFH¶ PD\ LQGHHG
FKDOOHQJHUHOLJLRXVEHOLHIVDQGHQFRXUDJHKHUIULHQGWRGHFLGHZKHWKHURUQRWµEHLQJ
ChULVWLDQZDVLPSRUWDQW¶WRKHU 
 
It was indeed the case that some participants became distanced from church as 
SXUVXLWVDWXQLYHUVLW\µOHGWKHPDVWUD\¶IURPSUHYLRXV&KULVWLDQEHliefs and practices. 
Andrea (24FODLPVµP\SHUVRQDOH[SHULHQFHLVWKDWZKHQSeople come to university, 
RQWKHZKROHWKH\¶YHVWRSSHGJRLQJWRDFKXUFK¶2QDVNHGZKHWKHUKHVWLOOVDWWHnds a 
catholic church, John (21) replies:   
 
John: Up until 18 I went quite religiously, every week, and then when it came 
WR XQL , GLGQ¶W JR DW DOO DQG P\ 'DG GLGQ¶W OLNH WKDW EHFDXVH KH IHOW OLNH ,
needed some sort of, well, having church in my life means God is in your life 
DQG+HSURYLGHV\RXZLWKDJXLGDQFHRUZKDWKDYH\RX«0\YLHZRQ\RXQJ
people and religion is hugely skewed because school, everyone I knew was 
Catholic so I just thought everyone said their prayers and stuff and then as 
VRRQDV,FDPHWRXQLYHUVLW\,ZDVOLNHLW¶VVXFKDWLQ\«-XVWSHRSOHWKDWDUH
willing to speak about it. Like, at school there were no qualms about 
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mentioning it because we knew it so well, the whole thing, everyone had gone 
through the same thing, we could relate entirely on that level and you could 
mention something about God, any comment, whereas at uni, if you are a 
Christian and you are fully fledged and you bHOLHYH WKHQ LW¶V TXLWH D EROG
statement.  
 
-RKQ¶V QDUUDWLYH EHJLQV WR UHVRQDWH ZLWK WKH HDUOLHU reported ELQDULHV RI µFKRRVLQJ¶
HLWKHU VH[XDOLW\ RU UHOLJLRQ LQ SDUWLFXODU VSDFHV '¶(PLOLR  Buchanan et al. 
2001). Whereas with regard to acceptance of queer sexuality, university provides an 
inclusive space for young people, it appears that religious and Christian identities can 
simultaneously become marginalised. University and higher education represents a 
shift from earlier suppression of queer identities to discomforts surrounding 
µPHQWLRQLQJ VRPHWKLQJ DERXW *RG¶ -RKQ FRQWLQXHV WR GHVFULEH WKH XQLYHUVLW\
experience as one that encourages an occupation of embodied alternatives to religious 
beliefs, through social networking, intense periods of transition and critical thought, 
µEHFDXVHZKLOH\RXDUHDWXQL\RXFDQVRUWRIPDNHRWKHUWKLQJV\RXUUHOLJLRQ¶ 
However, despite expectations of universities as inclusive, the lived realities of those 
who inhabit multiple diversities do not always fit into place within academic spaces 
(Taylor 2012, Ahmed 2012).  )RU -RKQ ZKR H[SHFWHG WKDW  µZKHQ , FDPH WR XQL ,
FRQVLGHUHGLW WREHDUHDOO\OLEHUDODQGRSHQ«EHFDXVH , WKRXJKWFRPLQJIURP;D
VPDOO WRZQ DQG LQ < ,¶G PHHW VR PDQ\ SHRSOH WKDW ,¶G JHW RQ ZLWK WKH µSHUIHFW
SHUVRQ¶VRUWRIWKLQJDQGLW¶VHQWLUHO\QRWOLNHWKDW¶-RKQUHIHUVWRKLVH[SHFWDWLRQRI
liberal and queer spaces at university, yet his experience never lived up to these 
expectations. Nicola (21) also e[SUHVVHGDIHHOLQJRIVRPHWKLQJEHLQJµQRWTXLWHULJKW¶
GHVSLWHLQLWLDOGHVSHUDWLRQIRUXQLYHUVLW\VSDFHWRµVHWKHUIUHH¶ 
Nicola ,I\RX¶GDVNHGPHNLQGRIZLWKLQWKHILUVWWKUHHPRQWKVEHIRUH,ZHQWWR
8QLYHUVLW\ µ+RZ ORQJ KDYH \RX JRW XQWLO \RX JR WR XQLYHUVLW\"¶ , FRXOG WHOO
\RX WKHH[DFWQXPEHURIGD\V«««, MXVWhad to get to university. Then as 
VRRQDV,ZDYHGP\SDUHQWVRIIDQG,ZDVOLNHµDUJK¶DQGDOOWKHVHHPRWLRQV
sort of just came out and it was interesting. So yes, and then as soon as I got to 
XQLYHUVLW\ ,¶GJR WRFKXUFKDQGEHFDXVH ,GLGQ¶W IHHO OLNH , ILWWHG LQEHFDXVH
WKHUHZDVVRPHWKLQJQRWTXLWHULJKWLWZDVWKHVRUWRIµJD\¶WU\LQJWRJHWRXW
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DQG,MXVWGLGQ¶WIHHOOLNH,ILWWHGLQ 
 
John had a similar experience, describing his time at university ZDVµELWWHUVZHHW¶ 
 
John: I thought uni was just going to be three years of fun and being happy all 
the time [my emphasis]DQGLWFRPSOHWHO\ZDVQ¶WDQGVR,KDGWRUHDGMXVWP\
mentality of what uni is and have to just say that it was a learning curve 
EHFDXVH LW¶V WKH RQO\ ZD\ , FDQ GHDO ZLWK WKH WLPHV WKDW ZHUHQ¶W WKDW JRRG
EHFDXVH,¶GEHWRRVDG«,WKLQN,ZDVWKLQNLQJDERXWDORWRIWKLQJVDQG,KDG
identity crisis, to an extent, and I was just working out who I was and what I 
thought and what my views were and it was quite a struggle to plough through 
that. There were times that I was just so drained by the whole thing that it was 
like an emotional breakdown « 
 
Despite expectations of university culture as being an escape from the emotional 
turmoil associated with conflicting identities in their earlier youth, for many queer 
religious students these conflicts continued to play out during their period of higher 
education, compounding feelings of insecurity and exclusion. To feel let down by the 
µSURPLVH RI KDSSLQHVV¶ $KPHG  SUHVHQWHG E\ DFFHVV WR µOLEHUDO¶ RU µGLYHUVH¶
FXOWXUHVµ«DQGEHLQJKDSS\DOOWKHWLPH«¶FDQEHGHHSO\GLVDSSRLQWLQJDQGDSRLQW
of crisLVUDWKHUVWUXJJOHGDJDLQVWZKLOHVWLOODUWLFXODWHGDVSDUWRIWKHµOHDUQLQJFXUYH¶
RI HGXFDWLRQDOEHFRPLQJ8QOLNH7KRPDV¶ IDLUO\ DIILUPLQJH[SHULHQFHRI WKH /*%7
society (albeit in the secret room) Claire, for example, found the student Christian 
union µUHDOO\ FRQVHUYDWLYH¶ DQG H[FOXGLQJ RI KHU TXHHU LGHQWLW\ 7KHVH H[SHULHQFHV
impact on the identities of young queer religious students, as they negotiate whether 
PXOWLSOHLGHQWLWLHVDUHSRVVLEOHDQGZKHWKHUOLNH'¶(PLOLRWKH\WRRKDYHWRµFKRRVH¶
stretch, or shake-off certain spaces and subjectivities.  
 
Stretching and Straightening: Educational Subjects, Spaces and Subjectivities 
5HWXUQLQJ WR WKH TXHVWLRQ RI µSURJUHVVLYH¶ SROLWLFV VWXGHQW DFWLYLVP DQG /*%7
politics in the academy, this paper now explores whether the expectations of 
transitions into university life and the embodiment of diverse identities, are able to 
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connect with political activism and academic knowledge in educational spaces. There 
are accounts of student activism reacting to and operating alongside LGBT rights and,  
as discussed earlier, identity politics intersect with shifting identity formation, as 
particularly pertinent for young people moving through higher education. Claire (24), 
for example, discusses how she was the only person of her age group at university to 
have a civil partnershipx ZLWK KHU SDUWQHU ZKHUHDV KHU IULHQGV DW KRPH KDG µVWD\HG
DQG JRW PDUULHG DQG VWXII DQG GLGQ¶W JR WR XQLYHUVLW\¶ +HUH &ODLUH¶V GHFLVLRQ WR
marry young is in itself seen as symptomatic of a SDURFKLDO µVPDOO WRZQ PHQWDOLW\
where perceptions of the more cultured, progressive space of the university is one 
where sexual relationships outside marriage are deemed normative, even encouraged. 
These forms of distinction carry with them degrees of cultural capital afforded by 
education, yet they take on an additional meaning when the sexual diversity of queer 
politics is contrasted and aligned with the apparent conservatism of religion. Lesley 
(21) GHVFULEHVWKHµWRUWXUH¶H[SHULHQFHGE\WUDQVVWXGHQWVwho were described as being 
forced to wear bowties and formal attire to sit their exams at the traditional elite 
University. Not accounting for diverse gender non-conformity, Lesley states of his 
institution: µ7KHUHLVWKDWROGMRNHDQGLW¶VWROGDOONLQGVRISODFHVµ+RZPDQ\GRQV
GRHV LW WDNH WR FKDQJH D OLJKW EXOE"¶«µ&KDQJH"¶ VR WKH\ GRQ¶W OLNH FKDQJH WKH\
GRQ¶WOLNHTXHHUSHRSOH¶ 
Identity conflicts continued to play out where LGBT political campaigns clashed with 
spaces of spirituality, during what is often a very passionately political time for young 
students. Andrea describes such a case:  
Andrea. The [X] group was quite concerned that at [Z] University they were 
allowing one of the local churches, which has a reputation for trying to 
encourage gay people to straighten out, that they were allowing them to host 
their services there on a Sunday, so I was away that weekend but they had a 
ELWRIDSURWHVW WKHUH«, WKLQNWKH\DUHDFWXDOO\YHU\EDFNZDUGVLQ WHUPVRI
WKH\GRQ¶WOLNHZRPHQSULHVWV+RZFDn any student, any female student go to 
WKDWDQGWKLQNLW¶VRND\",GRQ¶WNQRZ,FDQ¶WVHHDQ\DUJXPHQWIRUQRWKDYLQJ
ZRPHQSULHVWVDWDOO,ILQGWKDWUHDOO\GLIILFXOWWKHLGHDWKDWWKHUH¶VDFKXUFK
WKDW¶VDUHDOO\SRSXODUVWXGHQWFKXUFKDQGLWKDVYLHws like that.  
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For Andrea, who identifies as both queer and religious, a binary of conflicting 
identities is reaffirmed through student activism campaigning for LGBT rights. 
However, what is especially pertinent in her narrative is the concept that no educated 
SHUVRQ µDQ\ VWXGHQW¶ FRXOG SRVVLEO\ EH SDUW RI D FKXUFK RUJDQL]DWion that is 
XQGHUVWRRGDVµEDFNZDUGV¶LQVXFKDIRUZDUGWKLQNLQJLQVWLWXWLRQ7KLVUHVRQDWHVZLWK
HDUOLHU GLVFXVVLRQV DERXW WKH µSURJUHVVLYH¶ QDWXUH RI /*%7 DQG TXHHU SROLWLFV
potentially excluding certain groups who do not fit with particular social and political 
agendas. It would seem therefore, that those who identify as religious, despite also 
HPERG\LQJ TXHHUQHVV DUH DW ULVN RI EHFRPLQJ WKH EDFNZDUGV XQHGXFDWHG µTXHHU
XQZDQWHG¶ %URZQH  7KLV KDV ZLGHU LPSOLFDWLRQV IRU WKH SROLWLFDO TXHHU
agenda IUDPLQJFHUWDLQ UHOLJLRXVEHOLHIVDV µEDFNZDUGV¶DQGPDUJLQDOL]LQJ UHOLJLRXV
subjects who embody diverse sexualities and gender non-conformity (Rasmussen, 
2010). For students like Andrea, who wonder which side of the protest they should be 
fighting on during student events and activism, these conflicts can run deep.  
 
Further, the process of identity formation is often intertwined with the academic 
structures itself, especially with regard to certain disciplinary subject choices. 
Educational theorists have long argued that scholarship and learning enables students 
to gain the conceptual tools of critical reflection and analysis. When applied to their 
own identity formation, especially within certain social sciences, philosophy and 
humanities, this can resuOW LQD µWKURXJK WKH ORRNLQJJODVV¶HIIHFW)RUH[DPSOH WKLV
can be seen in the implications of studying whiteness or the role of critical race 
VWXGLHVDQGZRPHQ¶VVWXGLHVIRUHQJLQHHULQJSROLWLFDODFWLYLVPLQVWXGHQW¶VZLGHUOLYHV
and changing social attitudes  (Hurtado and Stewart 2004; Stake and Hoffmann 2001).  
 
The subject choices of queer identifying religious youth varied, yet some experiential 
narratives were undoubtedly influenced by their university courses, and in turn their 
choice of education was determined by their emerging identities as part of their wider 
journeys. Tom directly attributes being able to discuss and debate queer sexuality and 
theology with academic culture:   
 
Tom: All of the people [at university], even the ones who can be more 
judgmental, are still friendly and open and willing to sort of discuss things and 
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GHEDWHWKLQJVWKHUH¶VQRRQHWKHUHWKDWVD\VµWKLVLVZKDW,EHOLHYHDQGWKDW¶V
WKHHQGRIWKDW¶7KHUH¶VDORWRIGHEDWHWKHUHZKLFK,WKLQk is partly due to it 
being quite academic.  
 
Lesley uses his course in physiological science to make sense of gender and sexuality, 
µ«ORRNLQJDWKRZVWUHVVDIIHFWV WKHPLQGDQGERG\DQG ,¶PYHU\ LQWHUHVWHG LQ WKH
JHQGHU LGHQWLW\ RI LQWHUVH[ SHRSOH « (VSHFLDOO\ LI LW¶V PH WKDW¶V EHLQJ DIIHFWHG
GLUHFWO\ VR«¶ ZKLOH $QGUHD KLJKOLJKWV WKH SRODUL]HG FKRLFHV VKH KDV WR EULGJH
between medical science and Christianity:  
 
Andrea: 7R EH IDLU LW¶V SUREDEO\ P\ RZQ DVVXPSWLRQV RI RWKHU SHRSOH¶V
beliefs sort of withLQ«, WULHG JRLQJ WR D &KULVWLDQ PHGLFDO JURXS DW WKH
8QLYHUVLW\µ2KWKLVLVEULOOLDQWWKH\¶UH&KULVWLDQVDQGWKH\¶UHPHGLFV¶EHFDXVH
REYLRXVO\&KULVWLDQLW\DQG6FLHQFHLVDQRWKHUSODFHZKHUHSHRSOHDUHµ2KWKH\
PXVWEHVRUWRIWKH\¶UHDGLFKRWRP\<RXFDQ¶WKDYHWKHPERWK¶VR,WKRXJKW
WKDW¶GEHLQWHUHVWLQJEXW,VWLOOIRXQGWKHPWREHIDUWRREODFNDQGZKLWHIRUP\
OLNLQJDQG,ZDVOLNHµ:HOOIURPZKDW,¶PJHWWLQJRXWRIWKLVWKH\ZRXOGQ¶W
be particularly happy if I was to start bringing up sexuality and faith and 
PHGLFLQH¶VRZKLOVWLWZDVQ¶WDGLUHFWGLVFULPLQDWLRQLWZDVVRPHZKHUH,ZRXOG
have felt uncomfortable I think. 
 
John takes this one step further, reflecting on his own educational and academic 
interests and how they shift according to his sexual identities. John reflects on his 
VKLIWLQJJHQGHUHGDQGVH[XDO LGHQWLW\ DVKH WUDQVIHUVKLVDFDGHPLF LQWHUHVWV µDOORID
VXGGHQ¶ IURP PDWKV DQG SK\VLFV WR PXVLF DQG )UHQFK DQG Andrea delights in this 
learning opportunity, claiming her theology class is positively utopian, albeit framed 
within a (manageable) debt-credit materiality:  
 
Andrea: The government is giving me an unconditional loan to pretty much 
just take three years of my life out, dedicated purely to development of my 
PLQGDQGH[SORUHOLIHWKHYHU\PHDQLQJRIOLIHDQGWKDW¶VMXVWDPD]LQJ7KLV
SODFHLVDXWRSLDDQG,¶PQHYHUJRLQJ to get a utopia like this again, and my 
vocation is learning for the sake of learning.  
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The subject choices and academic experiences of young, queer religious students 
produce complex findings, and are arguably worthy of further investigation. Like 
other identity markers, such as gender, race and class, the process of critical thought 
afforded by higher education can help make sense of lived experiences and realities of 
sexuality and religion and provide a lifeline to those who struggle with oppression, 
exclusion and societal conflict. Scholars of social sciences have a long history of 
reflecting on their own social worlds and identities in connection with academic 
theory. Sociology professor and Black feminist, Heidi Safia Mirza, has claimed that 
academia can work as therapy for those making sense of their livesxi, and that we are 
looking for something in writing that is on ourselves: Sociology is your life and my 
life: we all have stories to tell. We must tell them... our voices must be heard¶. To 
situate lived experiences of embodying queer and religious identities within wider 
intellectual frameworks can provide respite for young students, and may even be 
positioned as DµXWRSLDQ¶IUHHGRPFor Andrea, the study of theology can ± at least in 
part ± speak to multiple identities, as materialized in Higher Education; these 
WUDQVLWLRQV PD\ EH XQGHUVWRRG DV SDUW RI D µTXHHULQJ¶ RI HGXFDWLRQ \HW WKH VXEMHFW
spaces and subjectivities in and outside of education can be framed and distinguished 
through imagined utopian and dystopian contexts.  
 
Conclusion 
 
University experiences are crucial to making space for, and shaping, identities as both 
religious and queer. This is particularly the case as this time is often described and felt 
as a rite of passage and space of transformation for young students, academically, 
politically and socially '¶HPLOLR0F'HUPRWW6KDUPDDQG*XHVW. 
Whilst the students in this study encountered complex hierarchies, conflicts and 
exclusions as they embodied multiple diversities in spaces of Higher Education, many 
also welcomed the culture of university where opportunities for understanding 
themselves ± and others ± could emerge, often described as cumulative and as part of 
a persRQDOLVHG MRXUQH\ RU µEHFRPLQJ¶ $GGLVRQ  '¶(PLOLR  0RXQWIRUG
2014). Scholarship and learning plays a crucial role as a resource in facilitating these 
opportunities, as students became intellectually stimulated; indeed this educational 
 18 
µXWRSLD¶LVH[WUHPHO\ZHOFRPHDWVXFKa pivotal time of transition in their lives. This 
does, however, remobilise GLVWLQFWLRQV LQ DOORZLQJ VRPH WR µEHFRPH¶ (Reay et al., 
2010; Mountford, 2014). It leads us to consider how those queer identifying religious 
youths who do not have access to higher education make sense of their identities 
differently, and what resources they might deploy. The rites of passage afforded by 
higher education allow sexual-religious subjects to negotiate these identities more 
freely, albeit with ongoing constraints. What is increasingly clear, from the µ0DNLQJ
6SDFH¶SURMHFWGDWD LV WKDWFXOWXUDOSHUFHSWLRQVRIZKDW LVGHHPHGµSURJUHVVLYH¶DQG
µEDFNZDUGV¶ZLWK UHJDUG WR VH[XDOLW\DQG UHOLJLRQ UHVSHFWLYHO\QHHGV WREHPHWZLWK
caution (Binnie and Klesse, 2013; Rasmussen, 2010). The queerying of the 
µXQLYHUVLW\ H[SHULHQFH¶ ZRXOG QHHG WR VKDNH HDV\ QDUUDWLYHV RI SURJUHVVLRQ being 
mindful that queer religious youth can be (self)postioned as at odds with and part of 
HGXFDWHG µGLYHUVLW\¶ :hether to choose queer or religious academic and personal 
identities may no longer need to be such a turbulent dilemma '¶(PLOLR, but 
we urge caution here, as certain spaces, sentiments and subjectivities are brought 
IRUZDUG LQ QHJRWLDWLQJ WKH µXQLYHUVLW\ H[SHULHQFH¶ ZKLOH RWKHUV DUH pushed back as 
µRXWVLGH¶HGXFDWLRQDOEHFRPLQJ 
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